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ABSTRACT

, Four principles of language arts teaching in the open
school are, first, "school" becomes "workshop," where emphasis is on
giving students opportunities for self-discovery, self-discipline,
and self-control. Second, "“teachers" become "learning facilitators,"

'so that instead of thinking about what he wants to teach, the teacher

focuses on the child's learning. Third, the child's approach is
always the starting point. Every activity is planned to begin at +t1he
point where the child is when he is ready for it. Fourth, the
ediucated life is for here and now; we can never be certain that
tomorrow will come for any of our students. Therefore, we must be
accountable to them each day of their lives in our schools and
classrooms. The problem with implementing open education in American
schools is that American educators try to do in three months what it
took the British a twenty-five or thirty year period to do. Open
education is a philosophy, not a facility. Attention should be turned
away from the naive concept of open space buildings and toward how to
implement the philosophy and principles of open education. (SWH)
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Tha "o;n zchool" for me means a style of education--a philosophy,

not a facility. Molern open-syace buildings are not necessary for the

- develoumont of orun education. For examile, cne of the best open schocels

I have observed 1s in a 70 years old building in England.

basic philosophy of the kind of open school I am describing
1nzludes value 3 igments about "good" educational rrocedures and assumptions
akout tho innate capacities of shildren. It assumes that children essen-
tially do want to learn and that they will cooperate with others in the
school anterprise. hbove all, the advocate of open education believes

that means 4o matter as well as ends. In resnect of language arts, for
cxample, Fousscau's (1762) -comment on Zmile's education in reading

exrrasses with modern freshness the view of the onen school education:
"1 would rather - would never know how to read than to buy his
rnowledge at the orice of all that can make :z usctul. Of what use

weul?d reading be to him after he nadl Loen disgusted with it forever?”

from these genural philosophital vonsiderations four practical

| ;2 vricoinles of lansuage arts teaching in the oren cohoal emerge:
!
> Lo st s eama s Mworkshon
-:3 2. "Teachers" bocome "isarning facilitators.”
™
0
ERIC ‘
|




O

ERIC

Aruitoxt provided by Eic:

[ge]

Downing

3. The child' . approach is always the starting point.

4. The cducated life is for here and now.
These are not listed in order of importance. Indeed, number four is
probably the most important of all. 1 would like to describe theuse
rrinciples one by one, and then finish up by discussing some of the
problems of implementing them in North American schools.

'schools" into "wWorkshops”

Websteor's dictionary definition of the vorb "to school" is "to train,
to teach," and "to discipline, to control." These words no longer provide
an accurate description of the aims or activitics of the cchool if 1t is
of the open type. Webster's definitions sccm’to place all the emphasis
on adults doing something to children or imposing their will on students,
whereas the open-school sducator thinks much more in terms of what comes
from within the child himself. self-discovery, sclf-discipline, and
self~control on the part of students are more highly valued by the open
educator. 1his has very important implications for the curriculum in the
open school. Again, means matter as much as, if not more than, ends.

The child must Le allowed choices. How else can he learn to exercise choice?
This does not mean anarchy, nor does it mean laissez-faire. Rather, it
implies limited and nlanned freedom within the open classroom.

A recent publication by the Department of Education and Science (1972)

in Englanl, Open-rlan Primary Schools, describes the results of an official

survey of such schools made by visiting inspectors. They found: "No schools

gave the children total freedom of choice, and there was always some expectations
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.“the kiﬁd of thihgs fq be covéred in oné or twé days,:or in a week;Aand
}they alwé?s included reading, writing, ﬁathematics and»usua;lylcreativé
Cwerk." -

How to do it

- This planned freedom of choice requires a differeht organization
of the school enviromment. A variety of learning centers needs.to be

established including some.for the more obvious language arts activities
K . . . . . ‘/.
g

-

such as gr;at;ve'writing. But there will be‘many otheré in which the
laﬁg#agejarts cqmponént is integratéd naturally iﬁ the ‘activity. Ways

_.shouldfﬁe found to allow theée lcérning cehters to overfloQ into thé
gutdgors. Fromvtbe‘préctiéalApointgof view this bermits létge messy
projects which might be difficult to fit into the %egulér classroom.

Préétical success in tﬁevmovg from ”échoolf to ”Qorkshop” aepends
very much on the provision of suitable materials. A typical open class-
room shculd contain§ in addition to tﬁe f;aditional tools of written
tomﬂunicaﬁion, a wide range‘of other méaﬁs of eipreésion and activify:

. paints and dyes, brushésqu ail sizes, éaper_of many sizeg and gualities,
fabfics, clay{vwool Scréps, constructional kits, cookgré} Scales,.
animals, plahts; flowers,‘musiCal instrumenté, Béautiﬁﬁl books,vahd éo
od.:T§ese shqgld be openly_diépléyeq éq? eg;ily ;ccessible._

‘One other practiCél foundation for the open educatiqn‘workshpp

- /
. /

is the abolition of rigid externally imposed schedules and other sources
of distraction such as bells, . buzzers and public address systems. It is
patently ridiculus to require, for instance,fthat at a particular hour :

of the clock df”on the sound of a bellla chilad shou%d "turn on" his

Q ‘ . |
:

1
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creative art -abilities. Similarly, how can an appropriate work stvie

in creative writing be developed in an atmosphere of rude interruptions °

by bells or irvelevant, impersonal comments from a loud-speaker. '

il

become "Ledrning Facilitators"
e Farn : ; >

'If the "school" is tranformed into a "workshop" or "learning

labotatory",whatﬁbecomes ct the_fégchef? Will he be just .a "laboratory

assistant"? Certainly not. His role Becomes very much more important

’ . . - S ) . o ; . .
than ever before--but the role is*®»f a different nature to the conventional

".one. The teachzr.becomes more important but_Ieés apparently so. He is

: : : . e , o
less in the spotlight, less of a "ham,'" because instead of thinking about

- PR

B

what he wants to teach he is focusing on the ¢child's learning.

John.#lackis (1367), Chief Inspector of Primary Schools in England

B

-and one of,@he Assessors of the Plowden Commission’; Wrote as-follows . °

about this new role of .the teacher:

O
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“The old. tvpe of teacher 'was all the time rathier like an electric

5] .
S
Y S

’ ‘. i - - Y‘ . -‘.\‘ ‘
‘currént. Whan he was switched on something happened.  When he was
- .switchad, off. it stopped. The children had little chance of showing

initiati The sums they worked, the compositions they wrote, the
v T ® . s ' N ) . ’//:,’ .

poens Lhéy Lo

péj

rnea, the books they geéd, the topics they studied‘

woere all chosen for them. They did what they were told,. and when

they had finished they walited for more or 'got out their readers.'

Many ¢f the teachers who used this method were extremely skilful
and thw clovarest children learned much from thein, but it was

. v

o N o PR T : '
nevertheless a bad method, because it was so inflexible and because .

o

the children seldom learned to work by themselves. It imposed a

£
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pattern:of learning .on’ all the class_and«could ﬁake'little,allowance

for individual differences.

‘The new type ‘0f teacher. plays a much more variable role. If you -
90 into’his classrocm'you’may find him standing before the.class and

teachlng them, but you are jusc as llkely to -find the class bus1ly

occupled ;ith a va;iety of diﬁferent th;ngs4—books, wrltlng, pa;ntlng,
mathematics; science——inside the tlassroom and out, while thé teacher

moves about among them, answering questions and asking-them, offering

‘encouragement, making suggestions, correcting mistakes, helping
- . . : C o . e el "

with]difficulties,_solving_p:oblems, The childreh are.suPplying their
a - 'oWn currént: They are wasting'far-less time'ahd'doinglmuch'more work,

“Han under tne old system 5o lS the teacher! ‘Do not be under any

\Q;;¥*>7“if _ ‘ delusion‘about tbat.,The new metbcd{mage very'beaby demands on thes

patience / good'humoug)‘éﬁefqif“fﬁ6w1e4g§*aﬁd skill of the teacher,

but it is also true to say that they are much‘more'rewarding for him
as weil-as for thé\childreng They.learn much from him but he learns
from nnm t00 . 'Their inventiveness and creativeness are released

. '\\ . o . B . . ST R

“..ah@ theytwill ask bim questicns to sometof"ﬁhich‘he;dces'pot %hbwtthe
fansweg cff;ﬁana.‘He Canlnever:fali tack'on a‘duli fcutiheﬂ The'
chtldreh ate aEWaya stlmulatlng him to.nake new dlscoverles. He may’
ba dc§~ti}cdqat thn‘end of the day but he WLll mnever be bored

_the-ﬁlackie*z Lnalstencc Lhat the teacher Stlll teaches. In fact,

5

he teachcs more’ than cver before. But. he is not - just performlng the

'.i‘ . stereotyped-act of "teacher.' Instead he is worklng alongsxde the chlld

s - - . . ¢

ORI

o

o ~in a shared lzarning activity..

o . - - : . N\
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. moment fof'teaching;ln the'open.school is when-the-individual child

by Vera southgate (1973):

This change of role brings with it a very impéFtant difference in
. o ST : " [ ) R

i 3
i

the teacher's preparations for the content'of'lnstructiOn.'The flght

searches' for the ‘specific lnforqation he;needsl Byf"teaching"'he;efwe

mean any'faCilitation which the teacher provides—-not necéssarily simply
.telling. Thus’ thé teacher in the open-school is above all an opportunist.-

Then the teacher's knowledge is no longer a curriculum bit a bank to be

drawn upon Whenwthefbest'oppo:tunity forvlearnlng\arises.

How‘this4opportunism‘affects language arts. instruction is described:

"Likewise teachers need to.acquire an exténsive knowledge of what

requires to be learned. if the skillS'of.literacylare_tc be_effecti&el&f

'f”-mastered;,Their”exbertise could then be considered as a store of

background knowledge from whlch they could draw at appropllate

lmoments,.rather than as an elaborately detalled currlculum of whlch

, every’item'has‘to_be eatnestly taught. The,teacheriwould thus be

in a strong“position when the moment for a small .amount of direct e

BN

‘teaching arrives to help the child to take -the -next minute step

‘forward and'so'channel his learning towards the:ultimate goal of-

,efficient”reading;"
'The opportunlst teacher lntervenes ‘on the ba51s of- what is Happenlng

now. plus hlS knowledge of the 1nd1v1dual Chlld ' Thls knowledge xs'
: g A . .

espec1ally valuable in the open school whefe multi—age Or "

family“j“

5group1ng is. employed thlS knowledqe of the 1nd1V1dual needs of chlldrenv

/e
/

‘can‘be very'detailed'and sensitive. when;a-teachér stays'with the same
! : ' '. ’ . B T . / ... ! ',.

i
3

'childlfof thteeior more years‘they really det to’ know each othef‘well}"

v
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Once again, some teachers may fear that this tvpe of school must
mean chacs. But this is a superficial impression. If one studies a
successful open school carefully it soon becomes clear that the open
school is actually more structured than the traditional school. It has
to be to keep track of the wide range of activities and the individualized
progress of the students. But this structure is conccaled. It is not
crudely imposel on the students. It is carried in the teacher's head and
it is far more flexible than the conventional structuring of c¢lassroom
teaching.

How to do it

The golden rule for suzcessful implementation of this principle is
to supply a superabundance of activities and materials. Probably the most
serious error that has been made in American schools attempting to imple-
ment the open education style of the British primary schwool has been a
lack of preparation in this respect--inadequate preparation of worthwhile
projects for the students to undertake.

Related to this is the need for proper teacher preparation. Many
"open schools" have failed because the teachers have not been oricnted
toward their change of role and have not bren given sufficient information
on the practical needs for implementing opcen education. Pilcher (1972)
has described a case study of this problem: "The open classroom almost
collapsed because most of the faculty members were unwilling to devote
their energies to creating materials for the environment."”

Record keeping has proved to be very important in tho orncn education
primary schools in England. Clearly, with 5o mucli indiviidualization with

classes cf 30 to 40 students, the teacher and his students need written
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records of the development of reading and writing subskills. The Department
of Education and Science (1972) pamphlet listed in the references at

the end of this article includes on pages 10-11 some useful suggestions

on record keeping by students as well as teachers. Another useful

source of ideas is Joan Dean's (1972) recent beook, Recording Children's

Progress.

The child's aprroach 15 always the start:ng point

The open school is a child-centered school. Every activity is planned
so that it can begin at the point where the child is when he comes to it.
Some educational writers are verv misintormed on this principle.
They think that the child-centered approach is derived from a weak attitude
of sentimental permissiveness. In actual fact the child-centered principle
derives from consideration of practical efficiency in classroom learning.
Typical of such miscenceptions about the child-centered aspect of open
education are some statements contained in a recent article by Carl
Bereiter (1972) . For example, he has this to say about the child's
place in society:
"...in the modern world at large what children Jdo is not important.
They have no economic value except as modest consumers; they
have no political force, are incapable of any imnact on the course
of events; with rare ex-eptions they do not say or do anvihing
that is of interest to awyone oxcept those who dote cn them."
Note the propagandist's technique in Bereiter's words "those who dote

on them." They insinuate that the child-centered elduvitor is a soft

ERIC

Aruitoxt provided by Eic:
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sentementalist, whereas he, the writer, is a tough realist.,
In the same article Bereiter makes an extraordinary comment on
the work of Jean Piaget:
"Piaget'stheory is abstract, complicated, and peculiarly ditficult
for the English-trained mind to got hold of, It 1o concerned
primarily with the development of recasoning and has little or no
concern with emotions, social behavior, individual diffoerences,
or crueativity., Furthermore, it is Jdevoid of practical guidance
on any matter....What Piaget's theory does do, howover, is jrovide
a license for calling virtually s:nvthing o child doco edocation,”
Note again the insinuation that child-centered oducation is jpormissivism--
giving the child license to do anything 1u the name of education. 1 cannot
refrain from commenting on Beruiter's view of Piaget's work. While it ig
okvious from his own remarks tnatpereiter doos not understand Plaget's
writings in contrast’my "English-trained mind" and the English-train-:d
minds of numerous colleagues have not found Piaget's theory and rescarch
"peculiarly difficult...to get hold of."
Piaget's research has chown us time and time aiain the futility
of imposing the adult conception of the world on vounsy chiliren. Their
reasoning and thought processes are often very ditfferent to the adults,
and it is wastefully inefficient to attempt to teach children in a
conceptual framework they do not understand. Jerome Bruncr (1279) has
made this practical point very clear. H2 States:
"1t is only when such basic ideas are put in formaliscd torms
as enuations or elaboratzd verbal concebts that they are out of

reach of the young child, if he has not first undurstood them

ERIC
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intuitively and had a chance to try them out on his own. The
) e , . .

ear}yltething of science, mathematics; social studies,rend,

-

1itera§ure should be designed to ‘teach these'subjeets‘with _
'scrdphlous‘intellectqal hqnesty, but with an emphasis upon the .
intuitive grasp of ideas, and upon the use of these basic ideas

" My co-author Derek Thackray and I have shown how in the interests
of efficieﬁc? of.iearning, Bruner's principle must be applred to instruc-

tionAre the 1anguege artg:'_ﬁwé believe that Brunerre words apply_@ith
_“;“:_3_§L :rhehgreatest~éossible”for:ettO”Ehe:eériy gfagééwéf“iéAfﬁihé"éé reee;

The teaqhéf;whe keeps in bind_thiskéeotation fromvBruner'wiil be.qonetanrly:,

éware’ther.readiﬁq reaﬁingesvie‘a/eeeée of the teechereaelweii.as‘tﬁe

chrld; SHeJWill take-eare}\not oﬁly,to_éiﬁvﬁﬁe chiléjfbr readihg, bﬁﬁ aiee_to'v

Fit the réadlng to the chlld " (Dowming andfThackraJ, 1971).

Perhaps, the most outstandlng demonstratlon of‘the reallty of the
J .

N

-pr1nc1ple of chlld-ccntere% educatlon 1s ‘the two—volume report of the L .

[ \ .x

;Plowden CommlsSLOn ln England lIt is sxmply chock™ full of exemples of
fthe edueerienaI efficieney of erarting évery Iearni%g activity_from'the
polntfof”v;ew_of the child: Tﬁejbrineiple!isuenshri%ed ihﬁthe_title'of‘
- tHe.Plowden reporr,thildree and'fgeirlPrimary Schooas. “

' T a T Co

N, ’ J

S
- e \,_ : . . .
The-practical“implications of this third principle seem too obvious

.

How to do it -

.to_sbell out iﬁ‘détail;’"Perheps,—a feﬁ exémples will poirt the general.

o . vay. LU S E "
EEE . . . G \ . .
- - ‘ A | ,
C oyl » . . A . e
The language-experience approach tp-learnlng to read and write is

one essential component of instruction ipn-larguage:arts in thé open school. .

T

we

i e R B R
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Centering on the child includes centering on the child's languap:.
substantial part of the child's first experiences of written lanjquag
should be in his own language or dialect, and later experien. s shoulld
never be disconnected from his personal linguistic life. Bogliners noeed
relevant cxneriences also which will develop their awar-ncss of tho
structure of spoken and written language. Many young children come to
school quite ignorant of the concepts and terminology which adults u- .
in talking and thinking about language. Informal discussion otf what 1.
being written ir the language-experience anproach helps children to
learn these concepts and the related technical terminology (see Downin,
1374).

A very wide range of books should be availakle to children in the
open classroom. Just to take one example, there should not be one copy
of one grade level school dictionary for each child. Instead, therc
should be a range of ‘lictionaries varying in difficulty level and tyoe
of content. Included should be dictionaries which arc designed to Lo
child-centered, i.e., which provide the kind of information they wuant
and in a form which they can comprehend (see Downing, 1072).

In such ways and many others learning efficiency is promoted in
the open classroom by fitting activities and tasks to the child's natural

way of thinking.

The educated life is for here and now

The most vital principle of language arts instruction in the opon
school is that education is not for some dim and distant future but

ERIC
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Downing . 12
something to Le enjoyed right now. 1 would like to propose two reasons
why this%rinciple is the most important of all in open education, one
reason is philosophical, the other is, once again, a simple, straight-
forward matter of learning efficiency.

On philosophical grounds I believe that ecvery minute of cur working
l.te as teachers must he dedicated to the principle that tﬁe educated

life is .for here and now. The child has the right to enjov the fruits

of his educational labours. That right may be effectively denied if we

say to him, "this is hard work and very dull and boring, but when you

get through college in fifteen years time you will get your reward.”

Life today is still full of hazards and dangers, and a substantial
proportion of children die or develop disabling handicaps. We can never
be certain that tomorrow will come for any of our students. Therefore,

we must be accountable to them for every day of their lives in our schools
and classrooms.

This philosophical consileration is very strongly supported by our
practical concern for educational effigiency. With our studentsvdeeds
speak louder than words. Therefore, 1if we believe in the value of
education we should demonstrate it by our actions rather than makec
verbal propaganda for it. Piaget's (1932) research on chiiden's moral
judgment brought out this point‘very clearly. Young children tend to
ignore intentions.and to focus i:nstead on the amount of damags done in
judging the néughtiness of an action. Why? Because, although most

parents talk abcut intentions, they act with more severe punishments

~and anger when, for example, ten cups get broken than when only one is

smashed and ignore the intentions of the cup breaker. Similarly, the
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value of reading and writing will be judged by what the teacher does
rather than by what he says about them.
How to do it
Vera southgate (1973) has stated the practical implication of this
principle most clearly:
"Tn all reading tuition the first aim should be to produce children
and adults who want to read and who do read:; the scecond aim should
be to help them to read effectively. If the second aim is given
oriority 1t is probable that the first aim will never be achieved.
In other words, neither recreational ner tfunctional reading can
be expoested to ke the end product of extended intensive instruction
in reading skills. Keading must consist of recreational and
functional activitiecs from the very beginning.”

The key word here, desplte 1ts perhaps overcepularity in recent
e:ars, must bo relevance. bBvery reading and writing activity should be
relevant--that i1s, functional for the ohitld,  Anvything which 15 mere
ritual is bad teaching because it tells the child lices about the purposes
of literacy. The sheer evil of school rituals is vividly locumented
in the book Letter to a Teacher (1970) written by the children who
"failed" to learn to "to write':
"That 135 tile most upsetting aspect of your schoeol: it lives as an end
in itself.”
",..a boy who had just failled in one of your intermediate schools.
He aid not know a thing, but Cibraltar e called thoe ‘Pillar of
Hercules.

Can you imadine him in Zraln acking for a ticket at

the station window?"

ERIC
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"Little Pierno, the doctor's son, has blenty of time to read fables.

Not diénhiﬁ'He»droppéd out of your hands at fifteoﬁ; He is in a
factor§¢_HeMdQQ§wEQE need o know whether it was Jupiter who gave
\ ST : ‘ Co '

i 4 . : L . . .
. ' oo ' . . S : ' : :
- birth fo Minerva or vicé versa. His Ttalian literature course would

1

~ . . ' e,

have done better to include the contract of the metalworkers "
union. Did you ever read it, Miss? - Aren't you ashamed?: It means
R ) . o . . o o , . [ o

the life of half a million families:'"

..~ In conrtrast, these "failures" wrote a critical book on I%aliqn : ‘ e

: . i . ) ' Ll L e . L
-education which included research into national statistics on; scheoling,
and which brought them a nrize from the Italian Physical Sociéty: normally
e giVen to promising physicists. This must be a'supreme‘ekample;of_ﬁbe/’)‘

- "fsuccéss of'making_litéracyiﬁelevant for tbg;stuaéﬁth' .

e

We>aié“focussingwdnwiaﬁﬁﬁéée arts in this-article, and it is

important to state that undue emphasis "is not placed on reading and
B S ' g - R o RO

writing in the open school. Science, music, art), literature,'and all =~

L

. "knowledge are all to be enjoyed here and now.  Mich of the ‘time in the
| open school. is- spent -in initiating the novice 'to the joys of these

activities through shared experiences with the teacher or‘éther’child

'

- .'who already knows their value. . . R . i
_Current problems in the open school in North America’

In recent years there has been great interest in't%p open education

ST S . : : RN ‘ L N o e e
. concept-developed in the primary schools of England. Byt-a number Of
o = T T C ' S 7 o

" difficulties have arisen in the attempt to introduce this concept into’
. S | e T L, o

Sho ‘ ' elementary schools in Canada and the United states. Three outstanding
- B A . o e o . :

[Aruntext provided by eric [RS8
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‘ errors - have been and stlll are Lnlng made. =~ S T e T

t2

N . B . ER PR
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r(l)‘Evolution ver sus revolu:ron;'ﬂorth American educators have written ©
about the changes-in British primary schools as a “revolution” whereas |
in fact it has been an evolution. For ' one thing it-has taken'about:ZS

o s . i . R ) ." .- . o .‘ - ~'
to 30 years of slow change in England-to arrive at the kind of open
' ‘school discussed in this artic’e. Secondly,‘it is not a gquestion of over-

throwing the old regime;_ As.the Department of Educatibn'and Science

(1972) Pamphlet on r'\pen Plan Prlmary Schools puts it, “The newer technique§,e

—TT of olass arrangement}do,not'replacefthe‘old they add to them." In England
‘nearly'three‘deoades haue:heen allowed\tOr the cOncept of opeh~education
.Jéq grou. In Amerlca 1t is ottenﬂthrown.out after three‘months because
”lt'doesn’t.WOrhl” Pilcher (l972);states ”A key quéstlon w1th thlS

~experiment, as with many othér innovative programs, seems'to.be whether'

.-

the school will allow the idea to reach a successful fruition.” Failure
alsojresults from-hasty adoptionrwith_oonsequent inadeqdate.plannlngf

_anafpreéaration},hs Naultr(1972);notesr‘”fhis;failuré often Eéémé traoeablel'ih
-.to the fact that chlldren were thrust too qulokly 1nto 51tuatlons where"!'; i‘1'
’ . . . : f ; L,
they neeaed'to_make complex decisiOns Without belngrequippeﬂ with ‘.. S f f
_adequate choxre—maklng skills." o . R

.f2) Fadlsm ' i o _r\ o ’. ,.‘-‘./','

l'\ )

e

. ‘f. T Open educatlon 1s not a fad as it has becn carefullw worked out
1n good 1nfants and junlor schools in England but in t\e Unlted States

. there arc strong 1nd1catlons that lt has been made 1nto/one of the latest

.school tads. As 1s usual 1n such Amcrlcan fads, thc o%tward trapplngs

"'are brought ln w1thout any necessary guaranteo that the genuine educatlonal
I oo . [ e _)__'__.;_._——"'.‘""
[concept-has been understood.f Allfover'Amerlca and ln many parts of;Canada
BRC Te s e e
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oren space build. .are going ubn, but all too frequently we find the
same conventional closed education going on in the new buildings. For
example, I have quite often seen large open spaces divided by invisible
walls into Grade I, CGrade 1I, and so on, the children sitting in neat
rows being taught by traditional mass teaching techniques. All that you
have then is inefficient class instruction, and I know of several cases
where this has been recognized sufficiently to have real walls constructed
between the classes. Carol Seefeldt (1973) writes:

"open spaces, it has become apparent, do not necessarily guarantee

frecdom in the classroom. Freedom to learn to grow, and to select

your own learning activity does not seem to be a function of walls

or lack of walls." &And, "it is clear that it is just as easy to

restrict learning to rigid segments in open spaccs as in closed
classrooms."”
As 1 said at the beginning of this article, oren education is a philosorhy,
not a facility.

Little research evidence 15, as vet,available on the effectiveness
of open schools. One interesting study, however, has been conducted by
Judith Evans (12972) who compared British and American open schools. She
noted several important differences wirich support our view that too much
attention is being paid to the facilityand not enough to the philosophy
of open education in American schools. There was more language-experience
activity in the Briktish schools and less relianze on commercial materials,
especially stereotyped workbooks, than in the ZAmerican schools Evans

studied.
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(3) The fallacy of open spaces

Not only is the @en education philcsophy much more important than
the open school facility, but it is doubtful whether these agoraphobic
open spaces are even the best plan for implementing the philosophy.
Architects of better "open plan" schools have recognized this and
provided all kinds of ways of breaking up thc space into a variety of
sizes and shapes suited to the kinds of activities required in open
education. There is still a place for walls and even rooms in the open
philosophy school.

Attention needs to be turned away from the naive concept of open
space buildings and on to how Lo implement the philosophy and principles
of open education. Buildings should be designed or adapted to suit the

needs of teachers and children as they work out this style of education.
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